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Introduction
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• Writing is an exclusive skill that only the educated have.
• Governments in many countries, both developed and developing countries

such as Indonesia, place a strong emphasis on teaching writing.
• The reality shows that not all students could master the stages of writing 

skills well, as is the case with students who experience intellectual 
functioning at this threshold. 
• HA is a grade 2 elementary school student with intellectual functioning on 

the verge who have a limited IQ (approximately up to 90). He attends an 
inclusive school that facilitates programs for children with special needs. 
HA also often speaks harshly and hits the people closest to him for no 
reason. 
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• The fact also shows that there are still many inclusive schools open special 
programs, but they are confused in determining the education program 
that suits the needs of each student with special needs in their school.
• In an effort to improve the writing skills of the BIF-disabled student, the 

researcher used the drill method for continuous training is needed to instil 
habits. This habituation is expected to improve student intensive writing 
skills later.
• This study uses a Play Based Learning approach so that the learning 

method can be more fun and trigger students' enthusiasm for learning. 
• Character education is also important in an effort to change his attitudes 

and behavior.



Method
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• The research method: single subject research method.
• The research design: A-B-A single subject research design. 
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• Research finding table
Initial Baseline (A1) Intervention (B) Final Baseline (A2)

• Subject still cannot write letters parallel to the
bottom line.

• Subjects are still not skilled at writing letter
shapes.

• The writing of the wrong letter form is mostly
caused by the subject not writing the letter
according to the position of the head, body and
tail of the letter, and writing the letter upside
down.

• Subjects cannot write syllables with attached
vowels (consonant-vowel-vowel).

• Large and inconsistent font sizes, incorrect
spelling (less letters), and spaces between letters
are sometimes still clumped together or loose.

• Subjects sometimes reduce letters in a word or
misspelt letters or add letters other words.

• Writing sentences also ignores punctuation and
capital letters.

• Sentence patterns composed by the subject are
often reversed or incorrectly positioned or
incomplete.

• The subject's writing looks neater than before.
• The subject has begun to be able to write letters
according to the position of the head, body, and
tail of the letter properly.

• Subjects can also write parallel letters close to
the line.

• Although not consistent, the font size written by
the subject is not as large as usual.

• The subject can write syllables correctly.
• Subjects no longer write words without removing
letters or adding letters to the words he write.

• The subject is able to make sentences with the
correct sentence pattern and meaning, but in
some numbers the subject often keeps
information between the subject and the
predicate.

• The subject can also use capital letters and
punctuation marks well. The problem lies in the
spacing between letters which is still often
tenuous.

• The subject seems to be trying to keep the
writing parallel to the line, but the font size is
still too large.

• Sometimes, he also forgets to put spaces between
words in a sentence.

• Subjects are often wrong, lacking, or do not
finish writing a word and seem accustomed to
omitting the last letter in words ending in 'k',
such as kakak, kakek, nenek, bapak, and others.

• The subject did not put a sign (-) on the word
repeat.

• Writing the letter 'b' which no longer uses capital
letters as before.

• The subject seems to have started to get used to
writing headed letters (such as t, k, l, b, and d)
correctly, namely from the upper limit of space,
unlike in the initial baseline stage (A2).

• The subject is able to make sentences with
appropriate patterns and meanings, and is
equipped with the use of capital letters with
proper punctuation.
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• These changes prove the effectiveness of the play-based learning
approach with the drill method based on character education on
writing skills at the intensive stage of subjects who have intellectual
functions at the threshold. These variables continuously affect the
value after no intervention is given, seen from the position of the
initial baseline and the final baseline on the previous graph.
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