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Introduction.   
Young adolescent as a 
unique stage of human 

development

EFL teachers should 
improve learning strategies 

to promote Higher Order 
Thinking Skills (HOTS) (Yen 

& Halili, 2015)

Cognitive developmental 
characteristics in language 

learning

HOTS as an agenda of the 
Curriculum 2013 and the 21st

century education

Metacognitive as one of the 
constituent elements of 
HOTS (King et al., 2015) 

Storytelling as a learning 
strategies (Setyarini et al., 

2018)

Cognitive engagement in a 
story

Planning, Acting, Evaluating = Teachers 
Person, task, and strategic knowledge = Students

Teacher’s Metacognitive 
Knowledge in Storytelling to 

Promote Higher Order 
Thinking Skills of Young 

Adolescents 



Literature Review

Stages of 
Storytelling
- Pre-story

- Whilst-story
- Post-story

Category Keywords

Remembering:
Recall data or information

Arrange, define, describe, identify,
know, label, list, match, outline,
recall.

Understanding:
Understand the meaning,
translation, interpretation,
interpolation. State a problem in
one word.

Comprehend, convert, defend,
distinguish, estimate, explain,
generalize, and interpret.

Applying:
Use a concept in a new situation or
unprompted use of an abstraction.
Applies what was learned in the
classroom into novel situations in
the workplace.

Apply, change, compute,
construct, demonstrate, discover,
manipulates, modify, and
operate.

Analysing:
Separates material or concepts into
component parts so that its
organizational structure may be
understood.

Analyse, compare, contrast, and
diagram, deconstruct,
differentiate, and discriminate.

Evaluating:
Build a structure or pattern from
diverse elements.

Categorize, combine, compile,
compose, and explain.

Creating:
Drawing conclusion and
constructing information based on
previous facts and knowledge.

Appraise, compare, conclude, 
contrast, criticize, describe, 
explain, support.



Method
Research Design Qualitative research – A case study

Participants and Site One English teacher and one class of seventh-grade students

Research Instruments Classroom observation, interview with the teacher and the students, and 
document analysis

Data Analysis Procedure Transcription, codification, data reduction, data interpretation



Findings and Discussion
EFL Teacher’s Metacognitive Knowledge in Teaching Storytelling to Promote Junior High School Students’
Higher Order Thinking Skills

EFL Teachers’ Metacognitive 
Knowledge in Storytelling 

Person Knowledge

Teacher’s self-knowledge 
including the strength and 

weaknesses in teaching 
(Pintrich et al., 2010) 

• Teacher’s recognition to the students’ 
background 

• Teacher’s understanding to the 
students’ levels of thinking 

• Advantages and disadvantages of her 
teaching practices

Task Knowledge

Teacher’s understanding 
toward certain activities 

can be more or less 
challenging

(Mastrothanais, 2018)

• Teacher’s knowledge toward the 
purpose of a task 

• Teacher’s perception toward how the 
tasks will serve students’ language 
learning needs

Strategic Knowledge
Teacher’s knowledge that 
can be used to organize 

learning activities, including 
planning, implementing, and 

evaluating (Papaleontiou-
Louca, 2013

• Rehearsal
• Elaboration
• Organizational



Findings and Discussions
Person Knowledge
• Showing pictures
• Proposing some critical questions about

the pictures
• Giving communicative signals to the 

students
• Using schemata in telling stories

Task Knowledge

Arouse 
interest, 

attention, 
and 

curiousity 

Make 
vocabulary 
memorable 

Engage with 
the story

Act-out

Facilitate initial 
comprehension



Findings and Discussions
Strategic Knowledge 
• Rehearsal (word repetition, pronunciation strategy, and sentence structure

in English)
• Elaboration (summarizing and discussing peer works)
• Organizational strategy (story outlines, concept mapping, note taking,

using multiple intelligences)



Findings and Discussions
Higher Order Thinking Skills Promoted from the Metacognitive-based Storytelling

Target Skills Indicators Teacher’s Assessment Strategies Students’ Higher Order Thinking Skills 
(Arguments, Opinions, Ideas)

Analysing

• Students are able to locate specific parts or
describe the parts that are related to each
other

• Students presents concepts or issue logical
arguments

• Explain the arguments used to connect the
parts of the story

• Focus on the question or the main idea
generally finding the main idea of a
paragraph that does not express explicitly
or infer the main idea in the text as a
whole.

• Analyse the arguments or conclusions,
questions that could be asked.

• Compare and contrast one idea to
another.

• On one morning, Jarjit played trick on the
Upin and Ipin. He lied to the Upin and Ipin
that there was a wolf.

• The ant is actually a smart animal. He
asked for help to his friends. They finished
the job very soon because they did it
together.

Evaluating

• Students are able to judge something based
on a given criteria (creative process)

• Students assess the idea in the elements of
the story

• Evaluate the credibility of a source of
information

• Identify the assumptions implicit in the
information

• Identify methods of rhetoric and
persuasive

• The ant was such a kind animal because
he never takes revenge on another
animal who betrayed him.

• I think the grasshoppers want to get
something from the ant. That’s why he did
it.

• The mouse is only a small animal. That
was why the lion did not want to help him.

Creating

• Students are able to find solution, plan, and
create a procedure to achieve a particular
purpose

• Students produce something new from the
given ideas

• Ask students to produce some new ideas
or a new product

• Invite the students to reorganize existing
ideas in new some way

• Assign them to juxtapose two different
content areas or texts.

• Even though the lion is a strong animal,
he still needs help from the mouse.

• He did not return the sheep to the village
as he normally did. He lost the sheep
because the wolf chased it away



Conclusion
• Teacher’s metacognitive knowledge plays an important role in promoting higher 

order thinking skills of young learners in EFL classroom

• Those three types of metacognitive knowledge worked together in supporting the 
teacher to deliver the material through stories. 

• There was a relationship between the teacher’s metacognitive knowledge and the 
strategies to overcome the challenges faced in promoting students’ higher order 
thinking skills. 
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